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Urban Latinx Communities1 

 

Preparation and Resources 

 

Objectives 

Students will work individually and with their peers from C1 and C2 in order to: 

1. Compare and analyze Latinx urban spaces in different parts of the country 

2. Learn about the political activism of Latinxs in different parts of the country 

3. Design an entry for an imaginary “Latinx Guide” of their city of residence 

 

Materials 

1. Latinx Urban Spaces (videos & readings) 

a. General 

• “Latino New York: An Introduction”2 

b. Gentrification 

• Los desplazamientos avanzan en barrios latinos de NYC 

• Bushwick, el nuevo barrio de moda de Nueva York 

• Whose Barrio? (short documentary available on Kanopy.com). Dir. Ed 

Morales and Laura Rivera (2009). 

• El Barrio Tours (Gentrification In East Harlem: 2012). Dir. Andrew 

Padilla (2012). 

• Boyle Heights, la gentrificación en un barrio latino de Los Ángeles 

• Chicanos ‘hipsters’ buscan ser parte de la gentrificación de los barrios de 

sus padres desplazados 

• A Changing Mission. San Francisco Chronicle (2014). 28 min. Website 

and documentary. 

c. Culture 

• El teatro hispano de Nueva York gana espacios en Broadway 

• Latinos y graffiti en Nueva York [Google search results] 

• The Other Side of the Wall: A New Generation of Latino Art 

• Street Art & The Latinos That Influenced The Culture of Writers 

• Una historia visual de la salsa en Nueva York 

                                                 
1 This Module is inspired by Professor Andrea Morell’s lesson “The Young Lords in Gentrifying 

East Harlem: A Radical Walking Tour” (Bridging Historias, 

https://bridginghistorias.gc.cuny.edu/social-sciences/). 
2 Note: This article and the other resources included in the Materials list are appropriate to the 

New York context and are offered as an example of the kind of videos/readings that instructors 

can use for this Module. The materials used to explore the concept of “Latinx urban spaces” 

should be adjusted according to the class's specific regional context, class demographics, and any 

other factors that may be deemed relevant. 

https://nacla.org/news/2014/1/23/latino-new-york-introduction
https://eldiariony.com/2014/03/11/los-desplazamientos-avanzan-en-barrios-latinos-de-nyc/
https://www.lanacion.com.ar/2109065-bushwick-el-nuevo-barrio-de-moda-de-nueva-york
https://www.kanopy.com/wayf/product/whose-barrio
https://www.kanopy.com/wayf/product/whose-barrio
https://www.youtube.com/watch?v=J_sj7vxHc3A
https://www.efe.com/efe/america/ame-hispanos/boyle-heights-la-gentrificacion-en-un-barrio-latino-de-los-angeles/20000034-3368348
https://www.excelsiorcalifornia.com/2018/02/12/chicanos-hipsters-buscan-ser-parte-de-la-gentrificacion-de-los-barrios-de-sus-padres-desplazados/
https://www.excelsiorcalifornia.com/2018/02/12/chicanos-hipsters-buscan-ser-parte-de-la-gentrificacion-de-los-barrios-de-sus-padres-desplazados/
https://www.sfchronicle.com/the-mission/
https://www.diariolasamericas.com/cultura/el-teatro-hispano-nueva-york-gana-espacios-broadway-n3901364
https://www.google.com/search?q=latinos+y+graffiti+de+nueva+york&tbm=isch&tbo=u&source=univ&sa=X&ved=0ahUKEwihp_uOrsLaAhXpp1kKHQ_EDXoQsAQIKw&biw=1680&bih=916
https://www.nytimes.com/2017/08/17/t-magazine/art/contemporary-latino-art.html
https://latintrends.com/street-art-the-latinos-that-influenced-the-culture-of-writers/
http://www.latinastereo.com/Noticias/ArtMID/433/ArticleID/447/Una-historia-visual-de-la-salsa-en-Nueva-York
https://bridginghistorias.gc.cuny.edu/social-sciences/
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• El lugar de Nueva York donde la salsa se volvió una música caliente 

para el mundo 

d. Activism 

• Documentary: Pa’lante, siempre pa’lante: The Young Lords. Dir. Iris 

Morales (1996). 48 min. 

• Rinden homenaje en El Barrio a los Young Lords 

• "No vamos a regresar a las sombras": Arrestan a dreamers durante 

protesta en Nueva York tras conocer el fin de DACA 

• “Carwasheros” de NYC alzan su voz por salarios dignos 

• Las mujeres jornaleras y de limpieza encuentran respaldo en el Proyecto 

de Justicia Laboral 

• Nueva York: Conoce la huerta urbana de los latinos en Brooklyn 

2. Materials for Latinx Guide: 

a. Sample Chapters from A People’s Guide to Los Angeles3 

• “An Introduction to A People’s Guide to Los Angeles (A People’s Guide 

Series)” 

• Chapter 7: “Thematic Tours” 

b. TimeOut Los Angeles 

3. List of Suggested Places for Field Work 

 

Technology Resources and Requirements 

1. Class Website 

2. Video conferencing platform such as Zoom, Skype, or Facetime (for Mac/Apple 

users) 

 

Notes for Instructors 

For the culminating task of this module — an entry for a Latinx guide to the students’ city — 

students should work in small groups (2–3 students) according to their interests. Groups should 

be formed during or after Activity 2, during which students explore places that might be 

interesting for their research. Ideally, each group should work on a different site so that the 

whole class can produce a diversified guide that covers a large amount of territory within the 

same city. 

 

Pacing is important to the successful execution of this module. Therefore, some of the activities 

in this module are designed to divide the students’ fieldwork into small, progressive steps in 

order to avoid last-minute, rushed guides.  

                                                 
3 This resource is available in full via EBSCO/JSTOR and can be accessed through your 

university library. 

 

http://www.t13.cl/noticia/tendencias/bbc/la-gente-bailaba-sin-importarle-nada-el-lugar-de-nueva-york-donde-la-salsa-se-volvio-una-musica-caliente-para-el-mundo
http://www.t13.cl/noticia/tendencias/bbc/la-gente-bailaba-sin-importarle-nada-el-lugar-de-nueva-york-donde-la-salsa-se-volvio-una-musica-caliente-para-el-mundo
https://laopinion.com/2014/07/26/rinden-homenaje-en-el-barrio-a-los-young-lords/
https://www.univision.com/nueva-york/wxtv/noticias/daca/no-vamos-a-regresar-a-las-sombras-arrestan-a-dreamers-durante-protesta-en-nueva-york-tras-conocer-el-fin-de-daca
https://www.univision.com/nueva-york/wxtv/noticias/daca/no-vamos-a-regresar-a-las-sombras-arrestan-a-dreamers-durante-protesta-en-nueva-york-tras-conocer-el-fin-de-daca
https://eldiariony.com/2015/03/04/carwasheros-de-nyc-alzan-su-voz-por-salarios-dignos/
https://impactolatino.com/las-mujeres-jornaleras-y-de-limpieza-encuentran-respaldo-en-el-proyecto-de-justicia-laboral-2/
https://impactolatino.com/las-mujeres-jornaleras-y-de-limpieza-encuentran-respaldo-en-el-proyecto-de-justicia-laboral-2/
https://peru.com/mundo-latino/us-news/nueva-york-conoce-huerta-urbana-latinos-brooklyn-noticia-380331-1194851
https://www.amazon.com/Peoples-Guide-Los-Angeles/dp/0520270819/ref=sr_1_1?ie=UTF8&qid=1531304451&sr=8-1&keywords=a+people%2527s+guide+to+los+angeles
https://www.amazon.com/Peoples-Guide-Los-Angeles/dp/0520270819/ref=sr_1_1?ie=UTF8&qid=1531304451&sr=8-1&keywords=a+people%2527s+guide+to+los+angeles
https://content.ucpress.edu/chapters/11831.ch07.pdf
http://www.timeout.com/los-angeles/travel
https://docs.google.com/document/d/17B1QBTp8Z-b-PHGysQDVDj2ZQkyrTFvhrtd3lgGyVK4/edit
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Activity 1: Urban Latinxs: Who Are They? 

 

This activity is designed to help students explore the social phenomenon of gentrification and to 

place it in the context of their own community observations and experiences. 

 

Preparation for Community Exploration: Building Context 

Assign a reading that is appropriate to your city for students to read on their own prior to class.  

The example given here is for New York, “Latinx New York: An Introduction”. Create 

discussion of the article in class or on the project home site. Sample questions: 

1. According to the article, what is the demographic trend of Latinxs in New York? What 

about the socioeconomic trend? Is there a connection between the two? Explain. 

2. Cite some of the variables that have had an impact on the presence and proportion of 

different Latinx groups in New York. 

3. What are some recent political and advocacy efforts of Latinxs in New York? What kinds 

of issues did they address? 

4. What is a “transnational life”? Have you or your relatives experienced “transnational 

lives”? 

5. Comment on the racial/ethnic identity issues of New York Caribbean Latinxs compared 

with African American New Yorkers. How have these communities come to collaborate 

and find common ground over the course of the last 50–60 years? 

6. How has the widening income gap in New York affected Latinxs? 

 

Preparation for Community Exploration: Gentrification 

Gentrification is one of the most important issues that Latinx communities face nowadays in 

large urban cities. Watch Whose Barrio? or El Barrio Tours with students and discuss the 

concepts of urban gentrification and displacement. Discuss the consequences of gentrification for 

Latinx culture and the history of different communities. 

 

Have students read the two articles on gentrification dynamics in your city and at least one article 

on the gentrification process of another city (the “Materials” list includes Los Angeles and San 

Francisco). Discuss the articles in class (small groups or whole group). Sample questions for 

discussion: 

1. Do you know or live in any of the neighborhoods discussed in the articles? Do you think 

the ways in which these neighborhoods are depicted are accurate? Explain. What 

information, if any, might be missing? 

2. According to the articles, what are the factors that cause gentrification? 

3. What are some common signs of gentrification in the places you have read about? Have 

you encountered these signs in your neighborhood? Give examples. 

4. What might happen to you or your family if your neighborhood became completely 

gentrified? What is already happening to individuals and families living there? 

Task: Community Exploration, Exchange/Commentary with Students at C2 
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Ask students to walk around the neighborhoods where they work, live or study and take photos 

of objects, signs, stores, etc. that may indicate a process of gentrification. Inform them that they 

will upload their findings, photos, and any other artifacts they would like to share on the project 

home site with their peers at C2. 

 

Create blog post in which students upload images of their explorations. Ask students to comment 

substantively on one post by a peer at C2. 

 

Post-Exchange Step: Reflection 

Ask students to imagine that they are journalists who have to write a short report for their local 

newspaper explaining the issue of gentrification to the community, providing examples from the 

neighborhood. They should write 300–400 words in a direct, journalistic style, add the images 

they have used during the Task and/or find new ones, and post their short reports. 

 

 
 

Activity 2: Contextualizing Urban Latinx activism 

 

This activity is intended to introduce students to urban Latinx activism through historical and 

local examples and through comparison of Latinx activism in their city with that of the city 

where their peers study. 

 

Preparation for Videoconference: Watching ¡Pa’lante, siempre pa’lante!, Class Discussion 

Watch with students or have students watch ¡Pa’lante, siempre pa’lante! The Young Lords. (The 

film duration, as stated in the Materials list, is 48 minutes.), or replace it with a video that is 

pertinent to the city where your class takes place. 

 

After students have watched the documentary, conduct a class discussion to analyze the film. 

Ask students to answer the following questions as completely and accurately as possible and take 

notes during class in order to post their responses on the project home site at home: 

1. Why was the Young Lords party founded? 

2. What were the goals of the Young Lords party? What was the party’s ideology? 

3. What were some of the Young Lords' actions in New York City? 

4. Some of the interviewees said that during their militancy in the YL party, they developed 

a Latinx identity “deeper” or “different” from the one they had before. Explain some of 

the identity experiences that members of the YL had. 

5. In their actions, the YL often clashed with the authorities of New York City and even 

with the federal government. In reflecting on these confrontations, would you say were 

they necessary or justified? Explain. 

6. The name “Young Lords” excludes references to women, which its female members 

experienced as a form of “machismo.” Explain how the women of the party responded to 

the different forms of “machismo” of their male comrades. 

7. Why did the Young Lords disappear? 
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8. Do you know if there are groups like the Young Lords today? If so, who are they? 

9. The story of the Young Lords is not in school textbooks. Most of you had probably never 

heard of them prior to watching Pa’lante. Do you think that young Latinxs should know 

about the history of the YL and, in general, about the history of Latinxs in this country? 

Why do you think the education system does not teach students about the Young Lords or 

other similar groups? What would change if Latinxs, and minority students in general, 

had more information about the activism of their people in this country? 

 

Preparation for Videoconference: Research, Post 

Ask students whether they are active in their communities, and what particular issue(s) they have 

been involved with. Invite students to choose an issue that they are familiar with or one they 

would like to learn more about. Examples may include housing, labor rights, education, 

immigration, etc. There are some examples under the Materials list: “Washeros,” Dreamers,” 

cleaning workers, and so on. 

 

Ask students to conduct research on the history/background of this issue. Guiding questions may 

include the following: 

1. What is the issue you’ve selected and how did it come about? 

2. How do the groups who have been active in this issue come together to respond to this 

issue, and how did this organizing begin? 

3. Where did this activism start? Was there a specific city site for the organized actions? 

4. What were the results of the collective actions by activist groups, and what were the 

responses from local, state, and/or federal authorities? 

5. What happened to these activist groups, and are they still around today? 

 

Have students write a summary of the information they found and post it on the project home site 

(200–300 words). Ask them to read and comment on at least one summary of similar research 

done by a student at C2 in preparation for videoconference discussion. 

 

Task: Videoconference 

Ask students to form small groups. Inform them that they will collaborate to discuss their work 

and the work of their peers at C2 via the videoconference, comparing the research they’ve done 

about Latinx community activism and how this compares with the work of their counterparts at 

C2. Suggested questions for the exchange: 

1. Why did you choose this specific issue? Why was it interesting and/or important to you? 

2. What did you know about it before you conducted the research, and what new 

information did you find out? 

3. Have you been active in any type of social justice group or actions, whether related to 

Latinx issues or to something else? Would you consider being active in a group or action 

like the one you conducted research on? 

4. After your research on Latinx activist groups, what have you learned about current 

activism in your city/community? How has this been presented in the news, if at all? 

What organizations have you seen associated with this? How are certain media outlets, 

politicians, and others speaking about this? 
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5. The story of the Young Lords is not in most school textbooks, and most of you had 

probably never heard of them before we watched ¡Pa’lante, siempre pa’lante!. Do you 

think that young Latinxs should know about the history of the YL and, in general, about 

the history of Latinxs and their activism in this country? Why do you think the education 

system does not teach students about the Young Lords or other similar groups? What 

might change if Latinxs, and minority students in general, had more information about 

the activism of their people in this country? 

 

For the telecollaboration, instruct students to take note of ideas discussed with their peers at C2 

that they find interesting, surprising, provocative, etc. Provide your students with a graphic 

organizer to support note-taking if needed. 

 

Post-Videoconference Step: Debrief, Creation of Group Summary 

After finishing the telecollaboration with students at C2, bring the class back together to discuss 

this experience in small groups. The questions below can be used as guidance. Additional 

questions for discussion may be generated by the whole class. 

1. When you heard about the research done by your peers at C2, what did you think? What 

are your general observations? 

2. Discuss the similarities and differences that emerged in comparing the stories of urban 

activism. What connections can you make across the two urban contexts? What common 

struggles and similar political organizing of Latinxs in the United States emerge from this 

comparison, if any? 

3. What can we learn from our shared – and regionally different – history as Latinx people? 

 

Using student responses to the questions above, work with the class to create a group summary 

(1–3 paragraphs) of their telecollaboration experience. Inform students that this summary will be 

shared with the students at C2 as a class post. Post this summary to the project home site and 

invite students from C2 to comment. 

 

 
 

Activity 3: Researching Latinx History in Your City 

 

This activity is designed to help students explore the social phenomenon of gentrification and to 

place it in the context of their own community observations and experiences. 

 

Preparation for Videoconference: Class Discussion, Review of A People’s Guide to Los 

Angeles 

Discuss the concept of A People's Guide to Los Angeles with the class. Highlight the format and 

the elements that each entry contains (address, directions, images, etc.). Have students analyze 

the guide by asking them the following suggested guiding questions: 

1. Reflect on our in-class discussion of how A People's Guide to Los Angeles is not a typical 

travel guide. What aspects of the guide indicate this? 
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2. Based on the names of the three authors, do you think this guide is designed to show a 

multicultural city? Why or why not? 

3. Look at the first photograph of the guide (“Lupita Market” sign) and compare it to the 

following from the TimeOut magazine guide of Los Angeles. 

What differences do you see? What conclusions can you draw from the differences in the 

purposes of each guide? 

4. Reread the prologue of A People's Guide to Los Angeles (pp. 1–8) and consider the 

following: 

a. The authors provide several examples of places with a story that is hardly visible 

nowadays but which is nonetheless important. Choose two of these examples and 

summarize them. 

b. Locate the part of the prologue where you think that the authors’ goals in writing 

this guide are most clearly expressed. 

5. Explain the following statement: "A People's Guide to Los Angeles is a deliberate 

political disruption of the way Los Angeles is commonly known and experienced" (p. 4). 

6. Read several entries and make a list of the elements they contain (for example, 

photography, historical description, etc.). 

7. Think about the Pa’lante documentary and the history of the Young Lords. What parts of 

their story should be included in an imaginary guide called A People's Guide to New 

York? 

 

Preparation for Exchange, Videoconference: Blog 

Have students explore the list of places like the one they will find under Resources at the 

beginning of this module, which includes a variety of resources for the two cities being studied, 

in this case New York and Los Angeles. (Instructors should put together a short list of resources 

which are relevant for their city/region.) The sites provided by the instructor should give students 

background information that will help them decide which place, neighborhood, organization, or 

historical event they might be interested in researching. Inform students that they may research a 

place/event that is not on the list provided, but remind them that their focus is to investigate the 

history of Latinx communities in their city. 

 

Invite students to investigate as much as they can about the place/event they have chosen, 

including (but not limited to) using the Internet and looking for information about its history in 

local libraries. Inform students that they will continue investigating next week; at this time, they 

are just beginning to collect information. 

 

In preparation for the videochat, have students submit the following information to the project 

home site using their initial findings: 

1. Name of the place, neighborhood, organization or historical event they are going to 

investigate 

2. Reasons why they want to investigate this place/event 

3. Information they have found 

4. A starting bibliography section, in which students must cite their sources according to the 

standard styles of APA, MLA, or Chicago 

http://www.timeout.com/los-angeles/travel
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Task: Videoconference, Blog 

Ask students to form small groups (3–4 students). Inform students that they will work together to 

discuss their ongoing research and the research of their peers at C2 via videoconference. Guiding 

questions for the telecollaborative discussion may be generated by the whole class. Students 

should discuss in the exchange the following ideas: 

1. Why they have chosen the place/event they are researching 

2. What methodology they are using (why they have chosen this place/event, how they plan 

to collect their data, how they will review/analyze the data they’ve collected, etc.) 

3. What they have learned so far and what they will look for when they conduct their field 

work 

Ask students to take notes on the information shared by the group from C2 and upload these 

notes to the project home site in the form of individual blogs. 

 

Post-Videoconference Step: Debrief, Creation of Group Summary 

After finishing the telecollaboration with students at C2, bring the class back together to discuss 

this experience in small groups. The questions below can be used as guidance for the chat, but 

additional questions for discussion may be generated by the whole class. 

1. When you saw the starting research conducted by your colleagues from C1 and C2, what 

were your general observations? 

2. What similarities or differences exist between the places/events you have chosen to 

research and those of your peers? Why are these places/events important to you, to the 

Latinx community, and/or to your city? 

3. How do you and your peers plan to continue the data collection process? What 

challenges do you think you’ll run into? How might you resolve these issues? 

Using student responses to the questions above, work with the class to create a group summary 

(1–3 paragraphs) of their telecollaboration experience. Inform students that this summary will be 

shared with the students at C2 as a class post. Post this summary to the class website and invite 

students from C2 to comment. 

 

 
 

Activity 4: Field Work, City Guide Entry Creation 

 

This activity is intended to introduce students to the concept of field work, and to have students 

create a city guide entry about a specific neighborhood in their city which includes any activist 

histories that have contributed to this neighborhood and their city as a whole. 

 

Preparation for Exchange with Students at C2: Field Work 

Inform students that they will visit the Latinx place, neighborhood, organization, or area 

associated with a historical event they have selected in order to conduct their field work. Give a 

brief overview of what field work entails as needed. A suggested resource can be found on the 

USC Libraries website here. Adapt it to meet your needs. 

http://libguides.usc.edu/writingguide/fieldreport


 

 

Urban Latinx Communities, page 9 

 

Inform students that they should take photographs of things they think may be interesting for a 

tourist guide about Latinx in their city. Remind students that your class is doing a guide about the 

history of the people, like the one created by the authors of A People's Guide to Los Angeles. 

 

When students have finished collecting data and taking pictures of their selected place/event, 

have them choose up to three photographs and upload them to the home site of the project, as 

well as their answers for the following questions. (Note: It may support students’ investigations 

to provide them with this list of questions before they conduct their visit.) Remind students that 

they will be using this information to create their city guide entries. 

1. What are the defining characteristics of the place/neighborhood/organization/area 

associated with the historical event you are exploring? 

2. What public displays of Spanish language and/or Latinx culture can you find in signs, 

storefronts, window advertisements, graffiti, etc.? What language(s) can you hear as you 

walk through the neighborhood? 

3. What kinds of businesses are in the community? Which businesses seem to be most 

common? What types of businesses are missing? 

4. What is the racial, ethnic, and/or religious makeup of the people of this community? 

Ages? Abilities? Who do you see and who do you not see? What cultures are evident in 

and surrounding the place/event you are exploring? Is there more than one? Is any one 

more visible than the others? 

5. How long have the Latinx inhabitants been living in the community you are 

investigating? Do they have transnational ties? If so, to which countries? 

6. What community organizations are in the neighborhood? Who do they serve? What 

benefits do they provide the community? 

7. Think of the Young Lords’ actions in Harlem. Is there any specific events or actions 

related to the presence of Latinxs in the community you are investigating? Explain. 

8. Optional: Record an interview with one or more people in the neighborhood on your 

phone. Save the interview for later use. 

 

Preparation for Exchange with Students at C2: Creation of City Guide Entries 

Discuss the rubric with students prior to their preparation of the final city guide entries. Have 

students write their entries for the tourist guide and upload them to the project home site. 

 

Ensure that students meet all of the final requirements for their submissions (see below). 

Name and exact location of the place investigated. If possible: web page, phone number, & map 

that shows location and surrounding areas. 

1. Description of the place (using A People's Guide to Los Angeles as a model). 

2. Student Photographs. Remind students that in a tourist guide, visual presentation matters 

as much as content. Check the links in the Los Angeles guide to see examples. Invite 

students to be creative; their guides have to be attractive to visitors! 

Create a blog post in which students upload their final entry guides. 
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Task: Exchange/Commentary on Final City Guides with Students at C2 

Ask students to comment on guide entries created by two of their peers at C2, ensuring that they 

identify by name the entries they are going to discuss and their authors. Have students focus on 

discussing the most positive aspects of their colleagues' work and remind them to keep their 

suggestions or criticisms constructive. Examples of the aspects they can comment on: 

1. The quality of the work: content, format of presentation, clarity of the information, etc. Is 

there enough information to give you a good idea of the place? 

2. As a visitor to the city, would you be interested in seeing this place? Why? 

3. After reading your peers’ work, do you have questions about the Latinx community in 

that city? Post these questions for your peers at C2 to respond to on the project home site. 

4. What conclusions can you draw about your city in relation to its Latinx and activist 

histories, and how does this connect to similar ideas about where your peers at C2 live? 

5. Do you think that activist history should be a part of a city guide in general? What about 

histories of activism of groups like Latinx people? If so, what elements of these histories 

should be included? If not, why not? 

 

Post-Exchange Step: Reflection 

Have students write two or three pages to reflect upon what they learned during this experience. 

How has their field work, their city guide entry creation and their exchange with their peers at C2 

contributed to new insights about how a “people’s history” of Latinx New York (or Latinx LA or 

Latinx Chicago, etc.) might incorporate activist history and the voices of the communities where 

this history was written?  
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Rubric: Entry for A Latinx Guide to NY 

 

Instructions: Write your entry for the tourist guide and upload it to the project home site. All documents 

must be labeled as follows: name of the author, name of the place investigated and city. For example: 

Caitlin_El Barrio_New York. Remember: 

 

o Times New Roman font, 12 point, single spaced, spell-checked. 

o Name and exact location of the place investigated. If possible: web page, phone number, 

map that shows location and surrounding areas. 

o Description of the place (using A People's Guide to Los Angeles as a model). 

o Photographs. In a tourist guide, visual presentation matters as much as content. Check the 

links in the Los Angeles guide to see examples. Be creative: your guides have to be 

attractive to visitors! 

 

Important: All reflections must be spell-checked prior to submission. Include the bibliography that you have 

used in APA format. 

 

Content 

 

Excellent 

90–100 

The description includes relevant details about the history of 

the place investigated and the importance it has within the 

history of Latinx NY. The historical and political aspects are 

developed thoroughly and in depth. The writing is entertaining 

and interesting. The photographs are clear, relevant and 

attractive. They illustrate and complement the written 

description very well. 

 

Good 

80–89 

Some important historical aspects are missing or not 

sufficiently developed, but there are interesting observations. 

The photographs are clear, relevant and attractive. They 

illustrate and complement the written description well. 

 

Poor 

70–79 

Historical data is scarce or insufficient. The development of 

ideas is superficial. There are few ideas or ideas that are 

repeated several times. The photographs do not complement 

the text well. 

 

Insufficient 

Bellow 70   

Very little information. Uninteresting or undeveloped facts. 

There is not enough information to evaluate. The photographs 

do not complement the text well or there are not any 

photographs. 
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Organization 

Excellent, very good 

90–100 

Clarity, fluidity and logical organization. The writing is 

cohesive and reinforces the main ideas. Very good transitions 

from one idea to another. 

 

Good, acceptable 

80–89 

Generally clear organization, though may at times lack clarity 

and/or show uneven organization. Some ideas overlap or are 

not well articulated with other ideas. Some transitions between 

ideas are missing. 

 

Poor 

70–79 

Unclear and/or inconsistent organization. It is not clear which 

the most important ideas are. There are few transitions 

between ideas. 

 

Insufficient 

Below 70 

There is no logic in the organization of ideas. Difficulty in 

understanding the text. 

 

Accuracy 

Excellent, very good 

90–100 

Use of a wide variety of grammatical structures. Errors are 

minimal or insignificant and do not impede comprehension. 

Word choices and phrases are suitable for the purpose, topic 

and audience. Rich vocabulary is selected for use. For the most 

part, the author has paid attention to spelling and accentuation. 

 

Good, acceptable 

80–89 

The use of grammatical structures is generally correct, though 

at times may tend to be repetitive. Excessive use of simpler 

structures. Occasional errors do not impede comprehension. 

Generally correct use of vocabulary, although sometimes it is 

insufficient or repetitive. Sporadic failures in spelling and 

accentuation. 

 

Poor 

70–79 

Grammatical errors, word choice/form, and/or syntax at times 

impede comprehension. Limited vocabulary which is often 

repeated. Confusing and imprecise terms sometimes make 

reading difficult. Frequent errors in spelling and accentuation. 

 

Insufficient 

Below 70 

Multiple errors on various levels make understanding difficult. 

Very limited vocabulary which is repeated often and/or used 

inappropriately. Confusing and imprecise terms abound. 

Frequent errors in spelling and accentuation. 

 

 


